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Factors Affecting Reading Comprehension Skill of Secondary School Students at Marka Directorate of Education in Jordan 

from the Perspective of Teachers 

Abstract: 

Reading comprehension is one of the four skills of language. This research paper aims to investigate factors 

that influence the skill of reading comprehension of secondary school students at Abdel Malik Ibn Marwan, 

Marka, Amman, Jordan. The sample comprised (77) teachers (35) male and (42) female teachers which forms 

about (8%) of the total number of the study population. The findings revealed that the factor that was highly 

influential and led to students’ weakness in reading pertains to the students themselves with a mean of (4.24) 

and a standard deviation of (0.32). The domain of teachers rated second with a mean of (3.60) and (0.06) 

deviation. The domain of the textbooks rated third with a mean (3.50) and (1.08) deviation. The findings also 

revealed that there were no differences with statistical significance at the level of (2020 ≥  α    ) which might be 

attributed to the following variables: gender, qualification and teachers’ experience. There were also no 

differences attributed to the interaction between the variables of students’ weakness pertaining to the skill of 

reading comprehension. 
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ةِالتربية والتّعليم في ماركا العَوامِلُ المُؤثّرةُ في مَهارةِ القِراءةِ مِنْ أجْلِ الاستيعابِ لدى طلبَةِ المَدارسِ الثانويّةِ في مُديريّ 
 مِنْ وِجْهَةِ نَظَرِ المُعلّمين

 :الملخص
ملَ التي تُؤَثّرُ في تُعْتَبَرُ القِراءةُ مِنْ أجْلِ الاستيعابِ مِنْ أهَمِّ المَهاراتِ في أيّةِ لُغَةٍ . تَهْدُفُ هذه الدّراسةُ إلى تَقَصّي العَوا

بن مَروانَ في مُديريّةِ التّربيّةِ والتّعليم في لدى طَلَبَةِ الثّانويّة في مَدْرَسةِ عَبْدِ المَلك مَهارةِ القِراءةِ مِنْ أجْلِ الاستيعابِ 
( من %8( من الإناث وهؤلاء يُشكّلون ) 24( من الذّكور و)53( مدرساً )77الأردنّ . لقدْ تكوّنَتِ العَيّنةُ من ) -عَمّان  -لواء ماركا 

ثيرٍ في ضَعْفِ مَهارةِ الاستيعابِ يَعودُ إلى الطّلبةِ؛ حيْثُ العَدَدِ الإجْمالي لمُجْتَمَعِ الدّراسةِ . لقدْ أظْهَرَتِ النّتائجُ أنّ أعْلى تأ
( وانحرافٍ 2..5( . جاءَ مَجالُ المُعلّمين ثانياً بوَسطِ حسابي ) 2.54( والانحراف المِعْياري ) 2.42كانَ الوَسطِ الحِسابيّ )

(. وأظْهَرَتِ النّتائجُ كذلك 8.28( وانْحرافٍ معياريّ )5.32بيّ ) (. أمّا مَجالُ الكُتُبِ المُقَرّرةِ فَجاءَ ثالثاً بوْسطٍ حسا...2معياريّ ) 
( والذي يُعْزى لمُتَغَيّراتِ الجِنْسِ أو مُؤَهّل  α  ≥ 2.23أنّه لا وجودَ لفروقٍ ذاتِ أهَمَيّةٍ إحْصائيّةٍ عنْدَ مُسْتوى الدّلالةِ ) 

 القِراءةِ مِنْ أجْلِ الاستيعابِ لدى الطّلَبَةِ .                                                                       المُعلّمين أو التّداخل بيْنَ المُتَغَيّرات لِضَعْفِ مَهارةِ 
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     Linguists define language as a system of sounds, words, and symbols by which people 

communicate ideas and thoughts. Every people has his own language which all members use for 

communication. This type is known as the mother tongue (L1). As for the fast technological 

development in the world, individuals felt it necessary to learn a second language to facilitate 

communication with others in this world. 

    English language is spoken throughout the whole world from Europe to Asia, to Africa etc. 

In some countries it is used as a second language, while in others it is used as a foreign language. In 

the last two cases, English is considered to be (L2). Mitchell & Myles (2004) pointed out that 

learning a second language is not an easy job for learners due to the differences between (L1) and 

(L2). Thus, acquiring the skills of (L2) including the skill of reading comprehension is a burden for 

such learners who need to transform the written text into ideas and thoughts of their own (Ruddel, 

2002). 

     Learning the skill of reading is not an easy task to perform. Because of that, linguists worked 

hard to come up with certain teaching methods to make it easy for foreigners to learn a foreign 

language.In the case of this study, it is English. Due to that, a number of different methods of 

teaching English were devised such as: grammar translation method, direct method, oral aural 

method, eclectic method, etc. Most linguists concerned with problems of reading skills focused on 

two of its major components: fluency, and accuracy. Logan (1977) and Rasinsiki, Samuels, Herbert, 

Petscher, & Feller (2011) considered fluency to be the major component of effective reading. This 

skill develops through the learner’s acquisition of vocabulary, stress, pauses, body language, etc. 

    As for Pikulski & Chard (2005), they described fluency to be a means by which the reader 

through word recognition could comprehend the text. Thus, word recognition plays a role in 

fluency. Schtsheider & Torgesen (2004) pointed out that fluency has two constituents speed and 

accuracy which are prior to student’s being fluent in reading comprehension. Hasbrouck (1998) 

listed five activities necessary for successful reading: focusing on letters of the word, not on 

pictures and every single letter, make use of letter sound to identify words, be able to decode words 

through using a strategy the reader is familiar with, and repeat reading words till they become 

automatic for the reader. 

    Reading comprehension could be difficult. Prado & Polurde (2005) mentioned that the 

correlation between word and cognitive abilities is not easy. Hence, poor reading comprehension 

might be traced back to lack of experience, cognitive ability, and physical disabilities. In addition to 

the aforementioned factors, the strategy the teacher adopts in the process of teaching plays a role in 

a successful teaching of reading comprehension. 

    This study is important because it is the product of a long experience of teaching English for the 

researcher himself has been a teacher of English who has been teaching the language for many 

years. It is worth mentioning that in Jordan most teachers use the grammar translation method and 

the oral aural method to a lesser degree. As the researcher himself is a teacher who has applied 

these two teaching methods, the results of the study can be representative of the study population.  

 

1.1 Aims of the Study:  
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    The study aims to investigate the factors that influence the skill of reading comprehension of 

students at secondary schools as exemplified in the viewpoint of teachers at Abdel Al-Malek Bin 

Marwan Secondary School, Marka directorate of Education. It is hoped that the results and 

recommendations will benefit students and teachers in this directorate and in Jordan in general.  

1.2 Problem of the Study:  

    The study is concerned with the problem of reading comprehension for secondary students at 

Abdel Al-Malek Bin Marwan from the perspective of teachers. Such a problem is presented through 

posing the following two questions: 

1- What are the factors that affect the comprehension skill of students of the aforementioned 

school? 

2- Are there any differences with statistical significance which might be attributed to any of the 

following variables: experience, gender, qualification, or interaction between variables? 

1.3 Significance of the Study:  

    The study’s significance stems from the long experience which the researcher has in the field of 

teaching English. To his knowledge, not much was written on the subject of factors influencing 

reading comprehension. This is another reason that motivated him to write on the issue hoping that 

the findings will be of great benefit for students, teachers of English and curricula planners. 

1.4 Limitations of the Study: 

     With regard to space, the study is limited to teachers of English at Abdel Al-Malek Bin Marwan 

Secondary School at Marka, Amman, Jordan. Regarding time limit, the study was conducted in the 

first semester 2018/2019. 

2. Literature Review: 

    The following are summaries of studies relevant to this one. The first is that of Lee (2011) who 

adopted the theories of Bakhtin who emphasized two points in those theories: individual differences 

which distinguish one reader from another depending on how each of them interprets the text 

according to his understanding. In his study, he compared how two different Chinese came up with 

different meanings of the same article they both read. He concluded that teachers of L2 should 

involve in dialogue pedagogy which can be used as a criterion for evaluating meaning constructed 

by the reader of the text. 

    Lesaux, et.al, (2011) conducted a study on 87 students who were native speakers of Spanish in 

southwestern U.S schools so as to find out whether or not Spanish affects reading comprehension of 

such students. They found out that oral language skills significantly affected L2 reading 

comprehension. 

    Ercitin, (2010) conducted a study on students from Turkish universities to find out if prior 

knowledge and interest in the topic influenced the performance of such students in reading 

comprehension. The findings revealed that interest in the topic had a great influence on students, 

while fore knowledge didn’t have any significance. 

     Netten (2011) conducted a study on a randomly-selected group of students (729) from the 

Netherlands learning first language (L1) and another group comprising (93) L2 learners. The results 

showed that home readings and practice did make a difference thus, prior readings for sure help in 

facilitating reading comprehension. 
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    Al-Jamal, Al-Hawamleh, and Al-Jamal (2013) conducted a study to measure the reading 

comprehension proficiency of Jordanian students. The study focused on identifying the main idea of 

a paragraph. Moreover, it examined comprehension instruction that teachers give to students. (649) 

10th grader students from Irbid directorate in the scholastic year (2011/2012) took a reading 

comprehension test. (15) teachers were also observed. The findings revealed that students had a 

moderate reading comprehension proficiency and that they neglected teachers’ instructions. Thus, 

the study recommended that teachers need to instruct comprehension strategies that help students 

approach reading passages.  

    Freahat and Faoury’s study (2014) examined the students and teachers’ “attitudes towards the 

appropriateness and the difficulty level of the reading content in secondary stage EFL textbooks in 

Jordan and an introductory EFL textbook taught in the Jordanian universities” (p. 2231). University 

instructors, secondary teachers, high school students, and freshmen university students participated 

in the study. The questionnaire results showed that the students their English books suitable, which 

prepared them for the university reading level. By contrast, the teachers and instructors considered 

the reading content in these three textbooks easy though still difficult for the students as most first 

year university students were generally unprepared for the reading demand they have to meet at the 

university.  

    Wu, Valcke and Keer (2018: 34) pinpoint that “student’s individual, family, and teacher factors 

play a significant role in children’s reading development”. Their study was directed to develop a 

multilevel comprehensive model that takes all these factors into account. The researchers studied 

reading comprehension of 1322 Chinese secondary school students from five secondary schools. 

“The student-level variables included student’s gender, autonomous reading motivation, controlled 

reading motivation, metacognitive awareness of reading strategies (MARS), and household income” 

(ibid). on the other hand, the class-level variables were the teacher’s qualification as well as his/her 

experience. It was found that the most robust correlates of reading comprehension were the 

student’s MARS and autonomous reading motivation. Moreover, teacher’s qualification and 

experience facilitated the correlate between MARS and reading comprehension.  

    Haq, Khurram and Bangash (2019:85) state that “active learning and teaching methodologies can 

make a positive difference in students learning especially for second language learners”. The study 

investigated the effect of using activity-based learning method on the development of reading skills 

of 50 sixth graders selected from Iqbal High School Tarkha. The participants were equally divided 

into experimental and control groups. “While the experimental group was taught using activity 

based learning method, the control group received routine teaching instructions” (ibid). The study 

found that the experimental group had better results in reading than control group in the post-test. 

Thus, the researchers recommended that teachers need to get students involved in reading by 

introducing meaningful and challenging activities. 

    Alluhaydan (2019) studied the online metacognitive reading strategies Saudi male and female 

learners used more frequently in Arabic and English. It was found that the lack of practicing reading 

in either language affected their comprehension skills. However, there were no differences that can 

be attributed to gender in terms of the use of global, and problem-solving metacognitive online 
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reading strategies. Nonetheless, male participants said that they use global and problem-solving 

strategies more often than their female counterparts. 

    Nevo and Vaknin-Nusbaum (2020) focused on motivation of Hebrew first-grade students. The 

results indicate that reading achievement of the intervention group was improved in comparison 

with the control group. The study emphasized the importance of reading instruction in promoting 

reading motivation. 

    Gao, Zhao, Li, Mao, Chen, and Harrison (2020:42) “compared the effects of a three-week 

intervention undertaken in China on reading speed and reading achievement between primary 

school students in experimental and control groups”. The study found that students in the 

intervention group were significantly better in reading speed than their control group counterparts. 

The study also found that instruction has positive effect on reading fluency and comprehension. 

     Hassanabadi et al. (2018) studied reading comprehension in three groups that differed in their 

reading abilities. It was found that reading comprehension performances were not so different 

among the three groups and there were no sex differences either. 

    Alzboun (2020) investigated the inclusion of the reading strategies in Action Pack 6. The study 

shed light on the role of textbooks in developing student's abilities to use various learning strategies. 

Reading activities were classified according to the nine reading strategies in Brown's classification 

(2001). Scanning was found to be the mostly used strategy (57%). Additionally, it was found that 

Action Pack did not provide students with appropriate and balanced reading activities to help them 

use the reading strategies especially the ones that need higher thinking processes.  

     To sum up, there are various factors that may affect reading comprehension skills. The above-

mentioned studies looked at the topic from different angles. Lee’s (2011) study found that teachers 

of L2 should involve in dialogue pedagogy. Lesaux, et.al, (2011 concluded that oral language skills 

significantly affected L2 reading comprehension. Ercitin’s findings (2010) revealed that interest in 

the topic had a great influence on students. This study emphasizes the role of textbook material on 

students’ comprehension skills. The study of Al-Jamal, Al-Hawamleh, and Al-Jamal (2013) 

revealed that students had a moderate reading comprehension proficiency and that they neglected 

teachers’ instructions. This, in turn, sheds light on the role that qualifications play in developing 

reading comprehension skills. Freahat and Faoury’s study (2014) focused on the difficulty level of 

the students’ textbooks. They found that teachers consider secondary stage textbooks easy though 

still difficult for the students. Wu, Valcke and Keer (2018) concentrated on motivation and its 

relationship with the reading compression skills. They found that teacher’s qualification and 

experience facilitated the correlate between metacognitive awareness of reading strategies and 

reading comprehension. Haq, Khurram and Bangash (2019) focused on the teacher’s role in 

developing his/her students’ reading skills. The researchers recommended that teachers need to get 

students involved in reading by introducing meaningful and challenging activities. Alluhaydan 

(2019) did not find any effect of gender on the use of global, and problem-solving metacognitive 

online reading strategies. By the same token, Hassanabadi et al. (2018) found that there were no sex 

differences in students’ performance on reading comprehension activities. Nevo and Vaknin-

Nusbaum (2020) emphasized the importance of reading instruction in promoting reading 

motivation. Gao, Zhao, Li, Mao, Chen, and Harrison (2020) concluded that instruction has positive 
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effect on reading fluency and comprehension, hence emphasizing the role of the teacher in 

developing students’ reading skills. Alzboun (2020) was concerned about the content of the 

textbook and how it affects students’ reading comprehension skills. He found that Action Pack did 

not provide students with appropriate and balanced reading activities to help them use the reading 

strategies.  

3. Methodology:  

    In this study, the survey method used is a questionnaire applied to a sample of English teacher’s  

at the secondary stage in Amman to explore the factors that affect the skill of reading 

comprehension of English at that level. 

3.1 Study Population:  

    The study population comprised teachers of English at the secondary level in the directorate of 

Marka and Wadi Al-Seir, Amman with a total number of (1032) teachers (512) males and (520) 

females. 

3.2 Study Sample:  

    The sample comprised (77) teachers, (35) males and (42) females which equals (8%) of the total 

number of the population, as presented in the following table: 

Table (1) Distribution of the Sample by gender, qualification and the experience 

Demographic 

Variable 
Variable’ Categories F % 

Gender Male 35 45.5 

 Female 42 54.5 

Total 77 100 

Qualification Bachelor Degree 63 81.8 

 Master Degree 14 18.2 

Total 77 100 

Experience 1-5  years 21 27.3 

 6-10 years 31 40.3 

 11 and above 25 33.4 

Total 77 100 

 

3.3 Study Tool:  

    The researcher designed a questionnaire of two parts:  

The first included information about the sample members related to gender, qualification, and 

experience. The second part comprised (30) items to investigate the factors that influence the 

students’ reading comprehension skill at the secondary level in Amman. The items were distributed 

into three major domains:  

- Students’ domain: (14) items. 

- Teachers’ domain: (9) items.  

- Textbook domain: (7) items.  

Tool items were graded using Likert Scale. 

3.4 Variables and Methodology 
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    The variables under question are gender, experience, and qualification. Each of these will be 

taken individually to see if it affects students’ reading comprehension skills. Then, the interaction 

between these variables will be studied as well. The study follows the descriptive approach. Each 

variable will be calculated using the statistical package program (SPSS), and the variables will be 

discussed in light of the results.   

3.5 Validity:  

    The validity of the study was checked by experienced referees in education. Some modifications 

were taken into in compliance with expertise suggestions.  

The (30) items were considered valid according to (82%) of the referees' views that the items were 

propitious for the study.  

3.6 Reliability:  

    To calculate the questionnaire reliability, test-re-test and internal reliability methods were used. 

The questionnaire was given to (20) male teachers and (25) female teachers to respond to the items. 

After two weeks, the tool was distributed to the same teachers to respond to the items again. The 

results are shown in table (2).  

Table (2) Reliability Coefficients of the Questionnaire by Test-re-Test and Internal 

consistency methods 

Domain Test-re-Test Internal consistency 

 Students  

Teachers  

textbooks 

 0.81 

 0.79 

 0.76 

 0.83 

 0.81 

 0.79 

 The tool as a whole  0.86  0.88 

3.7 Statistical Methods: 

    In answering question (1), arithmetic mean and standard deviation were used, while in answering 

question (2), three- way MANOVA was used.  

 

 

3.8 Standard of judgment: 

    The standard of level of importance was used to measure the factors that affect students’ reading 

comprehension skill of English for secondary students in Abdel Al-Malek Bin Marwan at Marka, 

Amman 

Table (3) Standard of Level of Importance Set for Responses in each Domain or Item 

Range of values Level of Importance 

1.00 – 1.8  Very Low 

1.81 – 2.60  Low 

2.61 – 3.40  Medium 

3.41 – 4.20  High 

4.21 – 5.00  Very High 

4. Results and Discussion:  
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Answers to question one: "Are there factors affecting the students’ reading comprehension skills in 

English Language at the secondary level in Abdel Al- Malek Bin Marwan Secondary school in 

Amman, Jordan?”. The results are presented in the following table: 

Table 4: Mean, Standard Deviation, Rank and Importance Level of 

Students Domain Items (n= 77) 

No. item M S D Rank 
Importance 

Level 

A10 
Students concentrate on memorizing than 

comprehending 

4.61 .49 1 Very High 

A4 Students don’t understand correct rules of reading   4.55 .55 2 Very High 

A9 Students' disability in connecting meanings 4.43 .64 3 Very High 

A6 
Students were unable to guess the meaning of new 

vocabulary 

4.43 .64 4 Very High 

A13 
Students couldn’t estimate the significance of 

reading 

4.39 .65 5 Very High 

A1 Students' lack of interest in English Language 4.31 .52 6 Very High 

A12 Students' lack of interest in silent reading 4.29 .48 7 Very High 

A11 Students couldn’t recognize keywords in the text 4.26 .66 8 Very High 

A7 Students' weakness in spelling words 4.25 .65 9 Very High 

A3 Students' weakness in words  pronunciation 4.12 .58 10 High 

A8 A student feels confused when he reads 4.09 .71 11 High 

A5 
Lack of Students' understanding the reading 

objectives 

3.99 .90 12 High 

A14 Students did use technology as an aid for reading 3.84 1.03 13 High 

A2 Students' weakness in eye-movement during  reading 3.78 1.00 14 High 

 average 4.24 .32   

    The results revealed that the highest effect on student’s weakness in reading comprehension skill 

was in the students' domain with a mean of (4.24), and standard deviation of (0.32). The means of 

items of students' domain were (4.61) for item (A10) which runs (Students concentrate on 

memorizing than comprehending), and the lowest mean was (3.78) for item (A2) which runs 

(Students' weakness in eye-movement during reading). Some of these items, in fact, indirectly agree 

with Lesaux, et.al, (2011 study which found that oral language skills affect L2 reading 

comprehension.  

4.1 Discussion of Question One: 

    The preceding findings of this question show that students’ weakness in English might be 

referred back to incompetent teachers who might have taught them in addition to the negative 

attitude they hold toward the language. Moreover, students mainly focus on grammar at the expense 

of other skills, reading comprehension in particular.  

Regarding the domain of teachers table (5) below presents the details: 



Factors Affecting Reading Comprehension Skill of Secondary School 

Students at Marka Directorate of Education in Jordan from the 

Perspective of Teachers 

 ISAM YOUSEF AL HIJAZIN 
   

 

 

025 
 

Table 5: Mean, Standard Deviation, Rank and Importance Level of Teachers’ Domain Items 

(N= 77) 

No. item M S D Rank 
Importance 

Level 

B7 
Students weren’t encouraged by teachers to develop their 

fluency and speed in reading 

3.88 1.08 1 High 

B1 Teachers didn’t concentrate much on reading skills  3.71 .69 2 High 

B2 Teachers didn’t absorb well methods of teaching  3.62 .97 3 High 

B6 Teachers neglect the playing technique in reading  3.61 1.26 4 High 

B5 Teachers concentrate more on structures than other skills  3.56 1.16 5 High 

B8 Teachers' weakness in class communication skills  3.48 1.30 6 High 

B4 
Teachers didn’t encourage student to memorize what they 

read  

3.47 1.20 7 High 

B9 Standard of reading texts was poor 3.42 1.38 8 High 

B3 Teachers didn’t encourage students to read on their own 3.38 1.14 9 Medium 

 average 3.60 .66   

    The domain of teachers rated second with a mean (3.60) and the deviation (0.66). 

The means of the items of this domain came between (3.88) for item (B7) which runs (Lack of 

teachers' encouragement for students to develop their fluency and speed in reading), and the lowest 

mean was (3.38) for item (B3) which is (Lack of teachers’ encouragement for students in self-

reading). The findings of this study agree with the results of some studies mentioned above. 

    Here in this domain, the results agree with those of Lee (2011) who found that lack of teacher’s 

encouragement affects students’ comprehension skill. Item B9 agrees with Al-Jamal, Al-Hawamleh, 

and Al-Jamal (2013) who revealed that students had a moderate reading comprehension 

proficiency. Items B3, B4, B7 also agree with Wu, Valcke and Keer (2018) that motivation is 

important in developing students’ reading compression skills. They found that teacher’s 

qualification and experience facilitated the correlate between metacognitive awareness of reading 

strategies and reading comprehension. The study also agrees with Haq, Khurram and Bangash 

(2019) who emphasized the teacher’s role in developing his/her students’ reading skills. Similarly, 

the findings here are consistent with Nevo and Vaknin-Nusbaum (2020) who emphasized the 

importance of reading instruction in promoting reading motivation. B7is also congruent with Gao, 

Zhao, Li, Mao, Chen, and Harrison (2020) who concluded that instruction has positive effect on 

reading fluency and comprehension. 

As for the domain of textbooks, table (6) below elucidates the results: 

Table 6: Mean, Standard Deviation, Rank and Importance Level of Textbooks Domain Items 

(N= 77) 

No. item M S D Rank 
Importance 

Level 

C4 Different class environments were not cared for in 3.78 1.14 1 High 
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textbooks 

C6 
No teaching aids were used to help students understand 

the text or the context  

3.74 1.19 2 High 

C5 
Teachers’ book include certain strategies for teaching 

reading 

3.55 1.24 3 High 

C2 Textbook material doesn’t suit students’ attitudes 3.51 1.24 4 High 

C3 
Textbook material doesn’t suit the cognitive ability of 

students  

3.45 1.18 5 High 

C1 
Reading ability was not so good to go along with the text 

material  

3.42 1.28 6 High 

C7 Weekly classes for English Language are insufficient  3.01 1.28 7 Medium 

 average 3.50 1.08   

    The domain of textbooks rated: third with a mean (3.50) and standard (1.08). The most influential 

factor in students’ weakness in reading was item (C4) (Books do not take into consideration 

different environments), with a mean (3.78). The lowest mean was for item (C7), (weekly classes of 

English were not enough), with a mean (3.01). The results are presented in table (6). The results 

agree with Alzboun (2020) that the content of the textbook affects students’ reading comprehension 

skills. They are also congruent with Ercitin’s findings (2010) which state that the topic of the 

reading comprehension had a great influence on students and that the textbook highly affect 

students reading achievement. It also agrees with Freahat and Faoury’s study (2014) that the level 

of difficulty has a great impact on students’ reading skills. Finally, the study agrees with Haq, 

Khurram and Bangash (2019) who concluded that teachers need to get students involved in reading 

by introducing meaningful and challenging activities.   

     In general, the mean of the three domains together was (3.76) and standard deviation was (0.51) 

as shown in table (7): 

Table (7) Mean and standard deviation average of the three domains and the total score  

No. Domain N of Items M S D Rank Importance Level 

A Students  14 4.24 .32 1 Very High 

B Teachers 9 3.60 .66 2 High 

C Textbooks 7 3.50 1.08 3 High 

Total score 30 3.76 .51   

        Results of question two: “Are there any statistically significant differences attributed to the 

variables of gender, qualification, experience, and interaction between the variables?”, table (8) 

through using (MANOVA) illustrates the whole issue.  

Table (8) (MANOVA) for the effect of gender, experience, and qualification in students’ 

weakness in reading comprehension skill and the interaction between them 

Source 
Dependent 

Variable 

Type III Sum 

of Squares 
d f 

Mean 

Square 
F Sig. 
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gender 

 

average student  .015 1 .015 .151 .699 

average teacher  .703 1 .703 1.830 .181 

average textbook  .227 1 .227 .201 .655 

qualification 

  

average student  .249 1 .249 2.547 .115 

average teacher  .904 1 .904 2.354 .130 

average textbook  5.043 1 5.043 4.465 .038 

experience  average student  .053 2 .027 .272 .763 

average teacher  .730 2 .365 .950 .392 

average textbook  1.558 2 .779 .690 .505 

gender * 

qual 

 

average student  .034 1 .034 .348 .557 

average teacher  .563 1 .563 1.466 .230 

average textbook  .713 1 .713 .632 .430 

gender * 

exper 

average student  .152 2 .076 .778 .464 

average teacher  2.954 2 1.477 3.845 .026 

average textbook  4.410 2 2.205 1.952 .150 

qual * exper 

average student  .003 2 .001 .013 .987 

average teacher  1.277 2 .639 1.663 .198 

average textbook  .402 2 .201 .178 .838 

gender * 

qual * exper 

average student  .099 2 .050 .507 .604 

average teacher  2.732 2 1.366 3.556 .034 

textbook  2.248 2 1.124 .995 .375 

Error average student  6.347 65 .098   

average teacher  24.967 65 .384   

textbook  73.407 65 1.129   

Corrected 

Total 

average student  7.984 76    

average teacher  33.424 76    

textbook  87.841 76    

       

 

    By using (MANOVA) for answering this question, the results indicated that there are no 

statistically significant differences at the level (α ≥ 0.05) attributed to the variables of gender, 

qualification, and the experience of teachers or interaction between the variables in the weakness of 

students in reading comprehension skill as table (6) above shows. 

4.2 Discussion of Question Two:  

    As perceived from the point of view of teachers, revealed that there were no differences with 

statistical significance which might be attributed to gender, teachers’ experience and their 
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qualification regarding weakness of students skill in reading comprehension. This kind of thing 

might be viewed as a common ground among all teachers teaching English as they faced the same 

problem of students’ weakness in the skill of reading. 

    In fact, our study first agrees with Alluhaydan (2019) and Hassanabadi et al. (2018) who did not 

find any effect of gender on students’ performance on reading comprehension activities. However, 

it differs from Al-Jamal, Al-Hawamleh, and Al-Jamal (2013) who indirectly referred part of the 

students’ weakness in reading comprehension skills to neglecting the teachers’ instructions. The 

study also disagrees with Wu, Valcke and Keer (2018) who found that teacher’s qualification and 

experience do facilitate the correlate between metacognitive awareness of reading strategies and 

reading comprehension. To a certain extent, it, further, disagrees with Gao, Zhao, Li, Mao, Chen, 

and Harrison (2020) who emphasized the role of the teacher in developing students’ reading skills.  

    It is worth mentioning that though this study is different from the previous studies, it 

complements them as it looks at the factors that affect reading comprehension skills from a different 

angle. On one hand, some studies were concerned with motivation, the effect of oral language skills 

on reading skills, neglecting teachers’ instruction, the difficulty level of the students’ textbooks, the 

need to get students involved in reading by introducing meaningful and challenging activities, the 

importance of reading instruction in promoting reading motivation, and instruction’s positive effect 

on reading fluency and comprehension. On the other hand, our study focused on the impact of 

gender, experience and qualification on students’ achievement in reading comprehension. It also 

addressed the role that teachers and textbooks play in developing reading skills.  

5. Conclusion: 

   Based on the results above, we concluded that:  

1. Factors related to students are the most affective ones behind students’ weakness in reading 

comprehension in English as a second language, followed by teachers’ factors, then the 

textbook factor. 

2.  There are no statistically significant differences attributed to the variables of gender, 

teachers’ experience, and their qualification in their opinions about the weakness of students 

in the skill of reading comprehension in English.  

6. Recommendations:  

    The researcher recommends that: 

 Teachers need to attend intensive courses on methods of teaching English. 

 Highly competent teachers should be the only ones to be authorized to teach English at early 

stages of learning this language. 

 Training students in English should also focus on all four skills, but not on one skill at the 

expense of others. 

 Teachers need to encourage students to practice more readings through an extra-curricular 

activity like reading easy short stories at home in order to summarize them in class. 

 The textbooks used should include some topics the students are familiar with as that 

motivate them to read more developing their reading capabilities. 
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