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Evaluating English for Palestine Grade 9: Reading

Texts & Exercises

Abstract: This study amed a evauating the reading texts and exercises
in student book (SB) and workbook (WB) of English for Palestine-Grade 9
in order to identify the areas of weaknesses in these reading texts and
exercises. To fulfill this aim, the descriptive analytica gpproach was used. A
content analysis card and a structured interview were used to collect the
required data The main results show that the reading texts and exercises of
English for Paestine-Grade 9 have a few wesknesses but many strong
points. ldentifying the main weaknesses and offering practical suggestions
would be useful for teachers, supervisors, administrators and students.

Key words: English for Palestine-Grade 9, evaudtion criteria, reading
texts and exercises.

I ntroduction:

Although great efforts have been exerted to develop the first English language
Palestinian textbooks grades 1-12, several complaints about their effectiveness
and suitability to the learners’ level and interests have been expressed, specially
that these textbooks have been implemented without any real piloting attempt.
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These impressionistic complaints necessitate conducting several systematic and
objective evaluative studies to specify the problematic points in the 12-level
textbooks called English for Palestine — Grades 1-12. In line with Brown’s
(1989 cited in Weir and Roberts 1994:4) comprehensive definition of
evaluation quoted below:

The systematic collection and analysis of al relevant information necessary to
promote the improvement of the curriculum, and assess its effectiveness and
efficiency, as well as the participants attitudes within a context of particular
ingtitutions involved.

this study aims to evaluate the reading texts & exercises in the 16-unit textbook
English for Palestine-Grade 9. The evauation includes both the Student Book
(SB) and Workbook (WB) and is based on clear list of criteria and teachers
perspectives.

One of the goals of analysng and evaluating such English as a Foreign
Language (EFL) textbooks is to objectively identify the points of strengths and
weaknesses for the purpose of enhancing the process of teaching English.
Providing teachers with reliable and objectively analysed data about the
textbooks would enable them to teach English with more professonal
competence and confidence. Such useful data would also provide supervisors,
syllabus designers and educational administrators with concrete evidence
regarding strong and weak points of the evaluated textbooks and to conduct any
possible modifications or supplementations to these textbooks to overcome
their weaknesses (Riffe, et al. 1998). In brief, the ultimate purpose of such
evaluation is to offer suggestions, modifications and enrichments to the
textbooks in use to overcome their weaknesses and enhance their strengths.
These purposes apply to this study. To achieve such purposes several methods
can be used as discussed by Richards (2001:299-303), Graves (2000:215) and
Weir and Roberts (1994:29). These methods include: systematic observation,
feedback, questionnaire, dialogue, document analysis, Delphi technique, self
assessment  checklists, journals, ranking activities, tests, diaries, interviews,
peer gppraisas, student log, case study, student’s evaluations, and audio and
video-recording. One method may be more suitable in one specific context than
in another one. Some of the various suitable and effective instruments
commonly used in empirical studies conducted to evaluate textbooks are
analysis cards (Al-Madany 2005, Al-Yousef 2007, Barzaq 2007, Hassan 2004,
Janhangard 2007, Litz 2001, Al-Mazloum 2007, Mahmoud 2007, Ranalli
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2002 and Razmjoo 2007); questionnaires (Al-Yousef 2007,Barzag 2007,

Kayapinar 2009, Kirkgoz 2009, Mankide & Lawyer 2008 and Masri, 2003);

and interviews (Al-Yousef 2007, Hassan 2004, Kirkgéz 2009 and Yilmaz

2005).

Such textbooks analysis and evaluation can be conducted by using one or a

mixture of several criteria checklists that were proposed by several

educationalists such as (Al-Masri 2008, Al-Jarf 2007, Barzagq 2007 and Miekley

2005). These checkligts include different points related to al aspects of EFL

textbooks including the four language skills (reading, writing, listening and

speaking), the layout and visuals, etc.

Here is a brief summary of the main points related to both reading texts and

exercises which represent the concern of this study.

Criteriafor Evaluating Reading Texts

1. Interest: The most important factor in selecting a reading text is the level
of interest of the reading texts. Williams (1986:42) claims that ‘in the
absence of interesting texts, very little is possible.” Jordan (1997:145) adds
that interest is vital because it increases motivation, which in turn is a
significant factor in the development of reading speed and fluency.

2. Lexical Knowledge: New lexical items are defined by Day (1994 in
Calixto, 2004:74) as words and idioms or compound phrases. There is
evidence that too high a density of unknown words in a text has a negative
effect on comprehension and vocabulary learning .

3. Authenticity: Harmer (1991:185) defines authentic texts as ‘those which
are designed for native speskers’, e.g. the articles in a newspaper or a
magazine whereas non-authentic texts those which have been changed, most
often simplified to suit the requirements of a foreign language curriculum.
Al-Masri (1993:36) lists the advantages of authentic texts:

- They provide proper representation of the linguistic forms occurring in a
particular text.

- They heighten the learners awareness of grammar in rea use.

- They train the learners to deal with real English without feeling inhibited.

- They promote the learners confidence and motivation and, therefore, their
overdl learning performances are promoted.

4. Variety: Variety means the reading texts deal with a range of different
topics that include science, education, culture, etc. Day (1994:27) states that
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the variety of topics used in the reading texts helps to maintain students
interest and motivation.

Cultural Background K nowledge: Brown (1994:163) states that culture is
the context within which we exist, think, feel and relate to others. Al Masri
(1993:58) points out that a lack of immediate connection between the
learning materials and the learners contemporary reality, interests and
purposes is likely to weaken the learners’ drive for learning English and
slow their achievement.

Text Layout: Many factors related to text layout affect the speed and the
legibility of areading text. Among these factors are: size of spaces (between
words, lines, and paragraphs), font type, font sze, width of margins, the
nature of ink used for printing and the texture, colour and reflective qualities
of the paper (Lunzer and Gardner, 1979:76).

Text Visuals: Visuals may range from simple hand-made realia, charts and
picturesto eectronic and digital materials. According to Griffiths, (1995:52)
pictures and other visual materials can activate students prior knowledge.
Students usually react more favorably to bright, colourful, interesting and
well-illustrated material.

Values: A value is a belief which needs not rdy upon facts or evidence.
Ryle (1994) talks of values as ‘dispositions’ which incline us towards
specific structures, tasks and patterns of behavior. According to Litz
(2005:8), values represent the third basic component of a syllabus. He states
that the materials selected for reading should reflect the needs of the
learners, the aims, the methods and values of the teaching program.

Criteriafor Evaluating Reading Exercises

1.

Coverage of reading sub-skills: The reading exercises in any textbook
should develop several reading skills that enable the students to practice:
skimming, scanning, summarizing, distinguishing fact from opinion, making
inferences, making predictions, recognizing pronoun references, developing
awareness about synonyms and antonyms, deducing meaning of unfamiliar
words from context and inferring mood and author's attitude or tone.

Variety: Variety in exercises refers to using different kinds of questions that
cover all severa thinking skills mentioned in ELC (such as making
predictions, inferences, summarizing, guessing, interpretation, synthesizing
information and analysis). Developing such sKkills can be achieved by
employing not only wh-gestions but also using open questions, multiple-
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choice questions, right or wrong questions, etc. Grellet (1981:9) and
Garinger (2002) gate that reading comprehension exercises should be suited
to the texts and to the reasons for reading them. They declare that keeping
students motivated and interested as they work through a textbook is much
easier if the students see something different in each unit.

3. Purity: In reading exercises, purity refers to the fact that the answers of
these exercises depend mainly on reading and comprehension. The pure
reading exercises measure how much students understand from the reading
text. They do not take into consideration other language skills; writing,
ligening and speaking or language aspects, pronunciation, grammar,
spelling and vocabulary.

M ethodology:
I nstrumentations:
Following some of the commonly used tools used to evaluate textbooks
mentioned above, two tools are used in this study: content analysis card and a
structured interview. Both methods are used to identify the main strengths
and weaknesses in the reading texts and exercises available in the 16 units of
English for Palestine —Grade 9.
Content AnalysisCard
The content analysis card has 49 items grouped into six domains shown in
Appendix (1). Table (1) below shows only the 6 domains to be evaluated.. To
get reliable and objective results, three workshops were held to train two
other colleague researchers to conduct the analysis using the content analysis
card.

Table (1): Number of Itemsin Domain of Analysis Card

No. Domain No. of items

1. The Reading Texts 6
2. Reading Text Vocabulary 5
3. Reading Text Visuals 4
4. Reading Text Layout 3
5. Reading Exercises 19
6. Workbook Exercises 12

Total 49

Structured interview:

To enhance the study objectivity, a structured interview was held with fifteen
9" grade teachers in Rafah City (in southern Gaza Strip). Every teacher was
asked nine questions related to possible problematic areas in the reading texts
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and exercises of English for Palestine-Grade 9. The questions in the interview
handle different topics as shown in the interview card in (Appendix 2).
The population consists of all 9" grade teachers of English in Rafah City. It
consigts of (30) teachers; (14) male teachers and (16) female teachers. The
sample consigts of (15) teachers; (6) male teachers and (9) female teachers. The
sample represents 50% of the population.
Findings and discussions
Due to the limited space available here and due to the many points used as
evaluation criterig/items, only the most important results will be highlighted.
This means that the main strengths and weaknesses as well as the most
interesting and suitable reading texts and exercises are presented. These results
are summarized in Tables (2), (3) and (4) reflecting three categories. main
strengths, main weaknesses and most interesting and suitable reading texts. All
these categories will be discussed below.
I) Main strengths of the reading texts and exer cises:
Table (2) below shows 15 positive results related to the reading texts in the
16 units that English for Palestine-Grade 9 has. These are the results of the
content analysis card completed by the researchers and 2 other school
teachers who teach English for Palestine- Grade 9 and who have been
familiarized with systematic analysis in 3 training workshops. As the 2-
domain Table (2) shows, only the items that got the highest percentages
(75% or more) are considered positive. All the items under each domain are
sequenced in a descending order. The mean of frequency is the average of
the results got by the three researchers.
Table (2) Main strengthsin SB

No. Criteria M ean of Percentag
frequency €%
Thereading textsin SB
1 enrich students’ general knowledge about 16 100%
' different topics
2. help studentsto read intensively. 16 100%
3 use colours to highlight new/unknown 16 100%
' vocabulary
4 have sufficient margins on sides and sufficient 16 100%
) spaces between text lines
contain suitable number of new/unknown 156 98%
5. vocabulary (not more than 2% -5% from the
whole number of the text words)
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6. include guessable words 15.6 98%
7. are divided into paragraphs 14.6 91.6%
8. have visuals relevant to the topic of text 14.3 89.5%
9. have colourful and attractive visuals 13.3 83.3%
10. Have clear visuasto 9th graders. 13 81%
Thereading exercisesin SB & WB
11 present clear ingructions that can be 16 100%
" | understood by 9" graders
activate students' background knowledge 16 100 %

12. before reading the text through questioning,
picture reading, word clustering

reguire students to make predictions about the 15 94%
13. ;

reading text
14. WB exercises reinforce the ones in the SB 14 87.5%
15. include avariety of questions 13 81 %

Discussion of the main strengths:
1.Reading Texts: enrich and varieslearners’ knowledge
Table (2) shows that all 16 reading texts employ a wide variety of topics that
cover different disciplines. This means that every unit presents a new and
different topic. Such advantageous knowledge variety not only enriches
students’ general knowledge but aso meets their varied needs which would
heighten learners’ motivation to read the texts with stronger interest. Such
positive affective factors are vital for developing learners’ reading
comprehension skills.
It is worth mentioning that there is a full correspondence between the topics of
the reading texts in English for Palestine 9 and those proposed in ELC
(1999:44-45) as shown in Table (3) below. Such positive match and harmony
shows that the texts are selected and presented in consistency with the
Palestinian EL C and not haphazardly.

Table (3): Topics correspondence between textbook and ELC

Unit | Title of reading text Suggested Topicsin ELC
1 Gaza, ancient and future | History of Gaza-Pal estinian refugees.
' city of trade

Introducing Istanbul Cultural Heritage, historical landmarks and figures

2. in Istanbul, national events, customs.

3. Home is a specia place Cultural Heritage, customs.

4, How to befit and safe Health & wefare, persona hygiene, medica care.
Finding theway Science & Technology: media, computers, great

scientists and inventions.
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6 Building a modern city Environment & Ecology: pollution, servicesin a
' city, running water and electricity.
7 Salah Al-Din: aleader Cultural Heritage: history of 1slamic |eader
' ahead of histime.
8 A great man and agreat Cultural Heritage, religious man Abu Bakr
' Muslim
9 Our friends, the forests Environment & Ecology: Deforestation and
' reforestation, carbon cycle.
Quiz: Could you look Persond: daily routine, inter-persona relations.
10. | after your home and
family
11. | Reaching out to others Society & Social Problems: voluntary work
12 The United Nations at International Organization: UN, its servicesin
" | work Palestine
13 Help, World! Personal: daily problems, dealing with feelings and
' emotional states
14 Anemail from China Cultural Heritage, Chinese culture, lifestyle,
' customs, national events.
15 Science Magazine Taks | Science& Technology, great scientific inventions,
" | To....... scientific research, bionic arms.
Beautiful New Westhill Society and Social Problems, cooperation, voluntary
16. | Community Garden work
Opens

2. Thereading texts help studentsto read intensively

The results reveal that all the reading texts are meant to be read intensively
whereas extensive reading isignored completely though the students have been
studying English for 9 scholastic years. Further discussing about absence of
extensive reading and its importance will be discussed in the weaknesses part
later.

3. Thereading texts use coloursto highlight new/unknown vocabulary
Theresultsin Table (2) show that using coloursto highlight the new (unknown)
vocabulary has been consistent in al 16 units. Thismeansthat in al thereading
texts, the new vocabularies are highlighted by using the yellow colour. In fact,
colouring new vocabulary indicates to the teacher and to the learners which
vocabulary should be focused on and thus to be learned and retained in the
long-term memory.

4. Thereading texts have sufficient margins and spaces between text lines
Both content analysis card and the interview have confirmed that there are
sufficient margins on both sides and spaces between text linesin al 16 units.
This advantage indicates that no problems are found in the layout of the reading
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texts. Such advantage has its positive impact on easing and speeding the
process of reading comprehension.

Regarding the sufficiency of margins on sides, the results of both content
analysis and teacher interviews reveal ed that suitable and sufficient margins are
found in al the 16 reading texts. The same results are also found for the spaces
between text lines.

5. The reading texts contain suitable number of new/unknown vocabulary (not
more than 2-5% from the whole number of the text words)

Theresultsin Table (2) above are based on an objective anaysis of the number
of new words included in each reading text as Table (4) below reveals. As the
number and ratio of new vocabularies play avita role in supporting or slowing
reading comprehension, the results show a suitable number of new (unknown)
vocabularies have been presented in every text. The average number of new
words in each text isless than 10 words representing an average of lessthan 3%
of the total wordsin each text as shown in Table (4). The only exceptiona units
are 8 and 16 which contain only three new vocabularies as they are revision
units where students need not be taught new vocabularies but to revise the
previous ones.

Such result is consistent with several studies that examined the role of
vocabulary knowledge in reading and the percentage of unknown words that
might affect comprehenson. Lui and Nation (1985) suggested that 95%
coverage is needed for sufficient comprehension and Hirsh and Nation (1992)
indicated that reading will be laborious if the number of new vocabulary is
below 95-98% of the lexica coverage of the reading text. Moreover, Hsueh-
Chao and Nation (2000) stated that a vocabulary size around 98% of text
coverage would be necessary to achieve avery good comprehension of it.
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Table (4): Number of new wordsin reading text

Unit Number of text Number of new Ratio of new
words vocabulary vocabulary %
1 338 11 32%
o 361 10 27%
3 359 10 28%
4. 357 12 33%
5. 399 11 2.7%
6. 354 10 28%
7 383 10 26%
8. 302 3 1%
0, 351 15 42%
10. 275 10 3.6 %
11. 374 10 2.6 %
12. 364 13 35%
13. 378 9 23%
14. 342 9 2.6 %
15, 365 8 22%
16. 289 3 1.1%
Average 350 9.6 2.75%

6. The reading texts include guessable words

One of the main thinking skills promoted by the reading textsis guessing the
meaning of unfamiliar words. The results of the card analysis show that 98% of
the new words are easy to guess by 9" graders. Such skill isvital for developing
reading comprehension.

7.Thereading textsare divided into paragraphs

Fourteen out of sixteen reading texts are divided into paragraphs, representing
91.6% with a frequency of 14.6. Indeed the two reading texts which are not
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divided into paragraphs are found in Units 10 and 13. Unit 10 is areading text
with adifferent text structure. It is a quiz; agroup of multiple-choice questions
where students are put into persona situations and they have to choose what to
do in these situations and Unit 13 is about a group of letters and replies.

It is believed that the appearance of the reading text is the first thing that
students notice. Whenever the text is divided into paragraphs, it means it is
divided into points or ideas. Every paragraph is usualy about one point or idea.
The researchers agree with Lunzer and Gardner (1979) that the layout affects
the legibility of the reading text and is beneficial for students' motivation to
read. If the text is attractive and well-designed, it will be more motivating than
sloppy-hard-to read texts.

Concerning the results of the 9" grade teachers interviewed who were asked:
“Throughout your experience as a teacher, in which reading texts do you face
any problems concerning the font type & size used in the reading texts?’, al the
15 teachers interviewed confirmed that the font type & size are suitable for 9"
graders. They declared that they never face any problems in the font type and
size. This proves that the layout of the reading texts has no problems. The font
size in the reading texts is 12-point and thisindicates that 12-point is a suitable
font size for 9" graders. The font type is Times New Romans.

8.Reading Text Visuals: relevance

With reference to the relevance of visuals to the text topic, results indicate that
almost (89.5%) of all visuals used in the reading lessons are relevant to the
reading texts with the exception of only one found in Unit (13) where no
visuals are used at all.

9.Reading Text Visuals: attractiveness

Visuals attractiveness got 83% with 13 frequencies. Thisindicates that about 13
out of the 16 reading texts visuals are coloured and attractive with the exception
of 3 Units. These Units are 2, 6 & 13. In Unit 2 the picture used is a very small:
a picture of the city of Istanbul which does not clearly show where the Blue
Mosque and Aya Sofya. In fact, students are asked to look at the picture and
guess which building is the Blue Mosque while the picture does not show any
marks and it is a very small picture. Colours are not clear in this picture
although they are important for determining the places in it. Also in Unit 6, the
pictures used are two pictures of the old city of Manchester. They are neither
colourful nor attractive and above all not clear at al as well. Students have to
refer to the pictures to answer some questions about them but they cannot as
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these pictures are very old and unclear. Unit 13 has no visuas as mentioned
before

10. Reading Text Visuals: clarity

Clarity got 81% with a frequency of 13. Thisindicates that 13 out of 16 visuals
used are clear to 9" graders and there are 3 unclear visuas (in Units 2, 6 &13)
for the same reasons mentioned above. The teachers’ interview gave similar
results where most teachers confirmed the suitability and purposefulness of all
the text visuals except for two; those which are used in Units 2 and 6.This
genera agreement on the relevance, attractiveness and clarity of the visuas to
the texts would ensure better understanding of the concepts and ideas expressed
in the reading texts and appreciating the importance of using visuas in
conveying meaning.

Thereading exercisesin SB & WB

11. Thereading exercises present clear comprehensibleinstr uctions

As noted in Table (2) above, the criterion of including clear instructions that
can be understood by 9" graders got 100% with a frequency of 16. This shows
that all the instructions used in the reading exercises are clear and can be
understood easily by the 9" graders. This result goes with the results of Barzaq
(2007) who evauated English for Palestine- Grade 6 and 7and found that
instructions supplied are relevant, easy to understand, adequate and
unambiguous.

12. The pre-reading exer cises activate students background knowledge
The item ‘activate students background knowledge before reading the text
through questioning, picture reading and word clustering’ got 100% with a
frequency of 16. This means that all the pre-reading exercises activate students
previous knowledge about the reading texts. Having more prior knowledge
exercises develops some thinking skills such as prediction, anticipation,
remembering and synthesizing and also helps students to be motivated and
involved in fully comprehending the text better. As Grabe (1997) states when
readers have sufficient knowledge of a given text, they discover their own
strategies to understand the meaning of text.

13. Thereading exercisesrequire making predictions

The exercises requiring students to make predictions about the reading text got
94% with a frequency of 15. This reveals that amost al the pre-reading
activities require students to make predictions before reading the text. Referring
to the importance of practicing prediction skill, Hassan (1994) and Day (1994)
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mention that prediction exercises will get learners’ mind closer to the theme of
the text to be read and increases understanding of the text.
14. WB exercisesreinforce SB activities
Using exercises that reinforce the onesin the SB got 87.5% with afrequency of
14. Thisindicates that in 14 out of 16 units, the reading exercises reinforce the
ones in the SB. The exception is found in Units 8 & 16 as they are revision
units where the WB exercises are presented in the form of a test which has
different reading texts from those in the SB. This result confirms the results of
Barzag (2007) who concludes that the reading exercises in the WB reinforce
what students had already learned.
15. Thereading exercisesinclude a variety of questions
The results of analysisindicate that a great deal of variety in questionsis found
in the reading exercises in 13 units. However, some units do not have avariety
of questions. In fact, units 1 and 9 have 6 exercisesin SB whereas units 4, 6 and
12 have only 3 ones. This means that less reading skills are covered in these
units than others. What is also noticed is that throughout reading texts, the same
types of questions are repeated and limited to these types which are repeated in
every unit:

Read and complete the notes.

Read and mark the sentences true or false. Correct the ones that are fal se.

Write ashort summary.

Collect pairs of nouns and adjectives.

Choose the best way to complete the statements.

Read and answer the questions.

Find phrases with similar meanings in the text.

This limited variety does not cover al the skills needed to be acquired by 9™
graders as mentioned in the ELC (1999) as al the following reading skills are
absent:

distinguishing between fact and opinion

working out answers in pairs and groups

inferring the author's attitude

finding meanings of new vocabulary in contexts

recognizing pronoun references.
The researchers agree with Grellet (1981) that there must be a variety in the
range of exercises. This result goes with Barzag's study (2007) who concludes
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that the exercises in the textbook analyzed are varied and chalenging. This
keeps students motivated and interested as they work through the textbook.
) Main weaknesses of the reading texts and exercises
Table (5) below shows 9 weaknesses related to the reading texts and exercises.
These content analysis card results include only the items that got 25% or less.
To present a clear picture of these items, they are sequenced from the lowest
percentages to lower ones.

Table (5) main weaknessesin SB

No. Criteria M ean of Percentage %
frequency
Thereading textsin SB

1. help students to read extensively 0 0%

2. are authentic 0 0%

3. present topics related to the Paestinian reality 4 24%
& culture.

Reading exercisesin SB & WB

4, require students to recognize pronoun 03 2%
references.

5. require students to distinguish between fact and 03 2%
opinion.

6. require students to infer the author's attitude 0.7 4.2%

7. require students to work out answersin pairs 13 8%
and groups.

8. require students to find meanings of new 17 10.4%
vocabulary in contexts.

9. require students to relate the text to their 23 14.6%
personal experience.

1. Reading Texts: Absence of extensive reading skill

The study results show that ailmost al reading texts develop intensive reading.
Thisreveals that the reading textsin English for Palestine-Grade 9 are meant to
be read intensively. Such result means that extensive reading is not included
though it has a significant impact on the learners reading skill development.
The absence of gradually introducing extensive reading may be due to the main
objectives of teaching reading in English for Palestine-Grade 9 which isreading
intensively as mentioned in the Teacher Book (TB) (2008:21).

In fact extensive reading is introduced in Grade 11and 12 only. Such complete
absence of extensive reading after 10 years of studying English has a serious
negative impact on producing learners with weak reading abilities. According
to Nuttall (1996), Day & Bamford (1980) and Hafiz and Tudor (1985), reading
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extensively breaks down the artificia barriers that conventional reading
instructions create. Richards and Renandya (2002) argue that not only can
extensive reading improve reading ability; it can aso enhance learners overall
language proficiency (e.g. spelling, grammar, vocabulary and writing). In
addition, extensive reading encourages learners to read self-selected, large
amounts of meaningful texts and develops agood habit of reading.

2.Reading Texts: Absence of authentic texts

None of the 16 reading textsin English for Palestine- Grade 9 isauthentic. This
result was confirmed by emailing Michael Macfarlane and Gavin McLean, the
authors of the textbooks (2010). Both confirmed that the reading texts in
English for Palestine 9 are not ‘authentic’ in the sense that they are origina
unedited texts from different fiction and non-fiction (artificial) sources. They
are, however, designed to appear authentic to the reader, in the sense that they
are stylistically identical to authentic texts. They mentioned that it is normally
necessary to control the language level so that students can cope with.

The researchers agree with the textbook author and Ur (1996) that beginners
might be frustrated if they have to tackle an authentic text because it might turn
out to be far more difficult than the ones they can understand properly. It is true
that authentic texts are motivating and interesting and they are more suitable for
more proficient students. However, Al-Masri (1993) emphasizes the need to
expose the learners to authentic language input that deals with a variety of
topics, which are relevant to the learners' interests, reality and ability. He adds
that this can be done through gradualy exposing Paestinian children to
authentic learning materials written for native children. Such materials would
be simple and related to students' interest and level. Similar authentic texts
should also be introduced gradually to prepare learners for real life language
situations.

Concerning using authentic pictures, it is found that half of the visuals used are
authentic. The authentic pictures are used in Units. 2, 4, 5, 6, 7, 8, 12,14 & 15.
This is confirmed by referring to the cover page in the SB of English for
Palestine 9in which al the authentic visual's are mentioned and cited

3.The reading texts present topics related to the Palestinian reality &
culture

The results show that this item got 25% with a frequency of 4. This indicates
that only 4 reading texts are related to the Palestinian culture and redity as
shown in Table (6) below. Williams (1999) points out that successful readingis
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affected by the way the subject matter relates to the pupils existing cultura and
general knowledge or to subject-specific knowledge. Studentswill be helped in
their reading if some of the information is already understood. It is strongly
believed that cultural background is an important factor in comprehension. The
texts that are not related to the students' culture and reality are not motivating
and thus more difficult to comprehend than the culturally related ones.

Table (6): Topicsrelated to the Palestinian culture and reality

Unit Title of theUnit Reason
1 Gaza, ancient and future | - It talks about Gaza, one of the Palestinian cities, its
city of trade history, economy and lifestyle.

- Related to students’ society, culture & history.
7 Salah Al-Din : A leader a | - Itisrelated to the students history and religion.

head of histime

8 A gr_em man and a great | - It taked about Abu Bakr Al-Siddig.
Muslim - A related topic to students' history and religion.

12 The United Nations a It is related to the Paledtinian redity as it talks
Work about the Paestinian refugees and the various

services provided by the UN.

Discussion of weaknessesin thereading exercisesin SB & WB

4. Reading Exercises: absence of recognizing pronoun references
The study results show that the item ‘require students to recognize pronoun
references’ got 2 %. This means that only one of the reading exercises in the
whole textbook require students to recognize pronoun references. This example
isfound in Unit 13 Lesson 3
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Example (1): Unit 13 Lesson 3& 4 Ex.1
Vocabulary

Under stand what pronouns and other wordsrefer to. Choose
the correct reference-(a) or (b).

Upset’sletter/Line 5: Although | love my family very much, | feel bad
about this. (=.......... )

(= my family)  (b) (= the situation)

Fuad’s letter/Line 9: ... and now they pay me just as much attention as
they givethelittleones. (=..........cov i )

(= their other small problems) (b) (= the young children)

Rosa’s letter/Line 3: ...l don’t agree that your parents are the whole of it.

(= the prablem) (b) (= thefamily)

Rosa’s letter/Line 10: If you do that, I’m surethey’ll (=............. ) be
really happy.

(= the children) (b) (= vour parents)
5. The reading exercises require students to distinguish between fact and
opinion

Concerning the criterion ‘require students to distinguish between fact and
opinion’, it got 2% with 0.3 frequencies. This shows that exercises that require
students to distinguish between fact and opinion is absent.

6. Thereading exercisesrequire studentsto infer the author's attitude
This item got 8.33% with a frequency of 1.33. This means that exercises that
require students to infer the author's attitude are found only once in all the
reading exercises in SB. Although inferring the author's attitude and mood is
considered one of the main objectives of teaching reading to the 9" graders, it is
neglected and not given any degree of importance. The only example of this
criterion isfound below.
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Example (2): Unit 13: Lesson 3, Ex.3b P79
Read therepliesand complete the table:

Tick the boxes for replies which tell ’Upset’
Replies: 1 2 3

a) that thewriter understands the difficult situation.
b) |at;th the| v;ritler’é 5wrl1 experience of the same situation.
C) |to_sele th|i nggs |the|wj';1y |his parents see them.
d) |thjo\t ilt is|rigght| fol EJplset to control his feelings.
e :a ;va%/ to| |i r;wplrlov||e t_hellsituation.
f) th:';\t he]is d;i ng the: wrong thing at the moment.
-1 =1 [=1

7. The reading exercises require students to work out answers in pairs
and groups.

In regard to the item ‘require students to work out answersin pairs and groups’,
it got 8.33% with afrequency of 1.3. Thisillustrates that one of the exercisesin
SB & WB requires students to work out answers in pairs and groups. The only
example of this criterion is found below.

Find the names of sports:

Swap with a partner. Work out the sport names, and read out each other’s
Statements.

b- Now report your partner’s statement to the class. (Name likes.....better
than ....... )

Example (3): Unit 4: Lesson 3, Ex.1 P. 22
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8. Reading exercises require finding meanings of new vocabulary in
contexts
This item received 10.4% with a frequency of 2. This indicates that the
exercises that require students to find meanings of new vocabulary in contexts
are found twice in Unit. The absence of these types of exercises is one of the
serious weaknesses in English for Palestine-Grade 9. Such absence of these
important skills slows student’s comprehension of the reading text and affects
their motivation to read.
9. Reading exercises require relating texts to Students’ personal
experience
Concerning the criterion ‘require students to relate the text to their persona
experience’, it got 14.58% with afrequency of 2.33. This shows that exercises
that require students to relate the text to their personal experience are found
only twice in al the reading exercises in SB. Asking students to relate the text
to the students' personal experience is important in order to get students
involved personally and thus react positively. This indeed will encourage
students to read with motivation as they will reflect on their persona
experiences. This skill is exemplified in only two exercises found in (Unit 3:
Lesson 3, Ex.2 and Unit 4: Lesson 3, Ex.1). Below is an example:

Example (4): Unit.3: Lesson.3, Ex.2b P. 13

2- Read thetitle and answer these questions.

a- Do you see a difference between the words house and
home?

[11)  Mostinteresting & suitablereading texts

Table (7) below shows the five most interesting reading texts in 5 units (7, 8, 1,
12 and 10) which 7 or more of the 15 interviewed teachers perceived as
interesting and suitable in an answer to this question: Throughout your
experience as a teacher, which reading texts do you think are the most
interesting for students? Mention 2-3 texts.” Again, the results of the teachers’
evaluation of the reading texts are sequenced in a descending order

697



Ao dani [ 5 g aal abii

Table (7): Most interesting & suitablereading texts

Title of the
Unit Reading Freguency | Percentage Reasonsgiven by teachers
Text
-About a great leader who is Saah
Sdah  Al- Al-Din.
7 Din: aleader 13 866 -A topic relaed to the students
ahead of his ' history and religion.
time. -Students have previous
background knowledge about it.
-About Abu Bakr Al-Siddig.
A great man -A familiar topic that students have
8 and a grest 10 66.6 background knowledge about.
Muslim -The text is full of vaues and good
manners
. - About the aims of the UN and its
L | e United o 533 | servicesin Palestine
work A rglatgd topic to the students
dtuation in Paledtine.
About Gaza in the past and its
Gaza, fut ity of trad
ancient and uture as acity of trade.
12 future city of 7 46.6 -A topic relgated to the_ students
trade cglture, society, tradition and
history
: About how students react if some
;DOL:]'Z' C|OOUO|E problems happened.
-It dedls with everyday activities
10 ﬁﬁoﬁ:e y;;’é 7 46.6 and problems. _ _
family —Rel_ated to Students daly life
routine.

Table (8) below shows the 4 most boring reading texts in 4 units (2,6,15 and 5)
which 7 or more of the 15 interviewed teachers perceived as not interesting and
unsuitable in an answer to this question: Throughout your experience as a
teacher, which reading texts do you think are not interesting for students?
Mention 2-3 texts.” Again, the results of the teachers’ evaluation of the reading
texts are sequenced in a descending order.
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Table (8): Most boring & unsuitable reading texts

Title of the
Unit Reading Freguency Percentages Reasonsgiven by teachers
Text
-About GPS which is moden
technology.
g H - Pure scientific text.
Finding the -Some figures used in the text are
5 way 10 66.7% vary complicated.
-Unfamiliar topic tha students do
not have previous background
about.
Building a -It taks about Manchester, a city in
the north of England.
6 modern 7 46.7% -Not related to the students society
cty or culture.
-t taks about the new
Science developmentsin medicine.
15 Magazine 7 46.7% -A pure scientific text.
Taksto -Not related to the students' culture
or society.
About Istanbul and its history
-Not related to the students culture,
Introducing society or history.
2 I stanbul ! 46.7% -Full of unfamiliar names of places
in Istanbul.

V) Promoting Values and manners

One of the important advantageous points that should be emphasized in a
separate part is promoting values and good manners in consistency with
promoting different values in English textbooks as stated in ELC (1999:20):
The English language curriculum aimsto reinforce the concepts of love, peace,
equality, freedom, human rights, democracy, tolerance, respect for oneself and
others, as well as to maintain positive attitudes toward good and virtue. In
addition, the English language curriculum aims to help students to anayze,
clarify, judge and acquire values of civil society in the areas of global concern,
environmental concern, social responsibility, etc.

Concerning the vaues and good manners expressed explicitly or implicitly in
the reading texts, it is found that 9 out 16 units addressed several values with a
percentage of 58%. These values and good manners are listed in Table (9)
below.
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Table (9): Values and good mannersin thereading texts

Uni

¢ Title of thereading text Values Expressed
1 Gaza, ancient and future city of Freedom - love- peace
trade
2. How to befit and safe Respect of oneself and others
3. Building amodern city Peace - equality - environmental
concern
4 Sdah Al-Din: aleader ahead of his Respect of oneself and others—
' time tolerance— democracy — love
. Tolerance - democracy — love -
5. A great man and agreat Muslim equality
Quiz: Could you look after your . TR .
6. home and family Socid responsibility — co-operation
. Social responsibility — co-operation-
7. Reaching out to others tolerance— love
Human rights- global concern. — love
8. The United Nations art work — peace — equality — democrecy -
tolerance
Love— respect of others— co-
|
9. Help, World! operation - tolerance
Beautiful New Westhill Socia responsibility - co-operation —
10. ;
Community Garden Opens love - peace
Conclusions

Conclusions are divided into four main categories as follows:
A) Conclusions related to the main strengths of the reading texts and
exercises.

1.
2.

3.

The textbook employs awide variety of topics.

In al the reading texts, colours are used to highlight new vocabulary which
is helpful for both teachers and learners.

All the reading texts have sufficient margins and spaces between lines.

The number of new vocabulary is between 2-5% which is suitable for 9th
graders.

Approximately al the reading texts are divided into paragraphs and use
indentation.

Almost al the visuals accompanying the reading texts are relevant to them
with the exception of two which are found in units 2 & 6.
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7. Approximately, al of the used visuals are colourful, attractive and clear.

8. All theinstructionsin the reading texts are clear and comprehensible.

9. A great variety in questions is found in the reading exercises in WB but
throughout the textbook, the same types of questions are repeated.

10.In all the reading texts, students background knowledge is activated before
reading the text through questioning, picture reading and word clustering.

11. Almost al the exercises in the WB are based on and relevant to the onesin
the student book and they reinforce them.

B) Conclusions related to the main weaknesses of the reading texts and

exer Cises.

1-Extensive reading is not included in Grade 9.

2-No authentic reading texts are found.

3-Only 4 reading texts are related to the Palestinian culture and reality

4-Some reading sub-skills are not included in the SB and WB exercises that
develop recognizing pronoun references, distinguishing between cause and
effect, distinguishing between fact and opinion, inferring author's attitude
and finding meanings of new vocabulary in contexts.

C) Conclusionsrelated to the most interesting and suitable reading texts:

1- Only 5 reading texts out of 16 are very interesting for students as they are
about topics related to the students' culture, society, tradition and history.
Also they are about familiar topics that students have previous background
knowledge about.

2- Almost al reading texts considered very interesting are those that are
suitable for students' comprehension level and vice versa.

D) Conclusionsrelated to promoting values and manners:

1- Thereading texts promote several values and good manners.

2- The values and manners promoted are consistent with some of the main
aims and values mentioned in the Palestinian ELC (1999)

Recommendations

1- The Ministry of Education and UNRWA are recommended to hold
workshopsin order to evaluate the newly implemented English textbooksin
an objective and systematic way and not to depend on impressionistic
evaluation.

2- In light of such evaluation, competent supervisors and teachers of English
are recommended to prepare enrichment material for the reading exercises
which cover all missing reading sub-skills.
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Teachers are recommended to gradualy introduce extensive reading into
the classroom through encouraging students to read interesting topics
related to the ones dealt with in the curriculum and giving them choices of
texts.
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Appendix 1: The Final Version of the Criteria of Evaluation

No | Criteria

TN
z2n
€n
VTl
TN
9N
N
8N
6N
oT'n
TN
TN
€T’n
yi'n
ST'N
9T’N

The Reading T exts

1. help sudents to

read extensvely.

2. help sudents to
read intensively.

3. use authertic texts.

4. present topics

rdlaed to the
Paletinian cuture
and redity

5. enrich udents’

generd  knowledge
about different
topics

6. preent values &
good manners.

Text Vocabulary

7. contain sitable
number  of new
(unknown)

vocabulary (not
more than 3-5%
from the whole
number of the text

words)

8. employ new
(unknown)
vocabuary that are
concrete and
abdract.

9. ue colours to
highlight new
(unknown)
vocabulary.

10. | ae ey to lean
(know their

meaning and to
pronounce) by 9"

graders

11. | include  guessable
words

Text Visuals

12. | are relevant to the
reading text.

13. | ae dear to 9"
graders

14. | ae colourfu and
dtractive.

15. | areauthentic
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30. | (egoE@alfiudents to
pitigessh  between

Texi lcaygrand effect.

36, | eefficeengneggingo
distihgebsndospaces
fattasehaeixi imes

32. | rediiiieledtioits to
paiesigr bles. author's

18. | ediigentation.

B®adi igEite citigents to

19. | mektle apyediaiops
(essrivey  about

20, | Predsaiing text.clegr

34. | IAevii oRsidentstH
5V be RIS
fyferepegrrs from

21, | focenaien  gips
tedhmiext(based on

35. | reguifg) Sudents to

22. | EodkRi@ SIMEgHEéreS
Hopkepeingitext.

36. | rewedgtudenisiore
FlaigsOmke  text

37. | thapigh students to
YeEki ordry, SpRars
reaivig and growpsrd

Exergistagering.

23, | recuide atvaeey b
rplegionhe text to

39. | tinegent persbea
Dghantwes that

24. | rauitee sudiengoed
tind"theediecn idea.

40. | {ekimmingn  pure

25. | regding. Shdeets @0
teadingior  ecific

41. | isornesgmies that
preshatsli orin the
(este(aoniry) the

26. | ;sgbire dudents the
fndentivegkings  of

42. | remuirgoctbdemtg to
poattids  finding

27. | regaivegstudéntsEw
devanparyawareness
ebotgxts.  synonyms

43. | seglireorgucents to

28. | deydap Sedaueness
abvegponzmsrerasss
efitonymsemantically
related words.

29, | require stigiientstdo
tisvepize promeness

nfferencegmantically
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related words

45. | require dudents to
recognize  pronoun
references

46. | require dudents to
diginguish between
cause and effect.

47. | require dudents to
diginguish between
fact and opinion.
48. | require dudents to
make a summary of
the reading text.

49. | require dudents to
infer the author's
atitude

Appendix (2)
Consultation Form of an I nterview Card
‘Evaluating the Reading Texts & Exercisesin SB & WB of English for
Palestine 9
Throughout your experience as ateacher, which reading texts do you think
are interesting for students?
No. Unit Why

2. Throughout your experience as ateacher, which reading texts do you think
are not interesting for students?

3. Throughout your experience as ateacher, which reading texts do you think
are suitable for 9th graders comprehension levels?

4. Throughout your experience as ateacher, which reading texts do you think
are not suitable for 9th graders comprehension levels?

5. Throughout your experience as ateacher, which visuals do you think are
not purposeful ?

6. Throughout your experience as a teacher, in which reading texts do you,
face any problems concerning the font type & size used in the reading
texts?

7. Which reading texts do you think need more time than is alocated?

8. Any other comments related to the reading texts.

9. Any other comments related to the reading exercises.
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